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ARTICLE INFO ABSTRACT 


Introduction: Cohesive devices are regarded as an important linking marker in 
organizing the sequence of the idea. The purpose of this study was to find out the 
cohesive English devices used by Indonesian EFL students in their writing. It also dealt 
with the factors affecting students’ writing ability with regard to English cohesive 
mastery. 

Methodology: Participants in the current study were 100 sixth-semester EFL students 
studying at universities in Kupang, Indonesia. The instruments used were fill-in-the- 
blank tests and a sequence of pictures. The analysis of collected data revealed that the 
respondents were able to use references and conjunction in the fill-the-blank writing 
tasks. 

Results: It was found that substitution and ellipsis were considered difficult cohesive 
devices for students. The findings also confirmed that the respondents had problems 
using an ellipsis based on a sequence of pictures in their writing. The obtained results 
indicated that the Indonesian students favored using reference and conjunction 
cohesive devices. Various factors, such as a lack of teachers’ knowledge in introducing 
cohesive devices to students, can affect Indonesian learners’ use of cohesive devices. 
Conclusion: The results of this research provided a general understanding of cohesive 
devices in Indonesian EFL learners’ writing. This will help to identify students’ 
problems in using cohesive devices, such as overuse, underuse, or never use of certain 
cohesive devices. Teachers are suggested to introduce the devices, such as substitution 
and ellipsis, in writing class. 
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1. Introduction 


Grammar deals with two main components, relation of words in sentences. It means that studying 


with 


morphology and syntax. Morphology deals 
morphemes and words, while syntax with phrases, 
clauses, and sentences. That is why talking about 
grammar always deals with how words are combined to 
form phrases form clauses, and clauses to form sentences. 
Richards and Schimit (2010) define grammar as a 
description of the structure of a language and the way 
through which linguistic units, such as words and 
phrases, are combined to produce sentences in the 
language. It usually takes into account the meanings and 
functions these sentences have in the overall system of 
the language. Similarly, Greenbaum and Nelson (2002) 
and Salkie (1995) believe that grammar is the study of 
how words are combined to form sentences. In addition, 
Patel and Jain (2008) state that grammar is a scientific 
statement of the principles of good usage concerning the 


grammar enables students to know how to construct 
meaningful sentences. Grammatical rules are applied both 
in spoken and written language. 

Different languages apply different grammar. 
Grammar provides ideas and understanding to make 
language comprehensible (Greenbaum & Nelson, 2002). 
The lack of students’ knowledge in grammatically 
constructing sentences is one of the biggest problems in 
EFL writing (Alisha et al., 2019; Benu, 2018; Lestari, 
2020; Nenotek & Benu, 2022). Grammar is the main 
reason students struggle to produce good writing (Moses 
& Mohamad, 2019; Febriani, 2022). According to 
Bulgiyah et al. (2021), not only the grammatical aspect 
but the linguistics knowledge in general (e.g., syntax, 
semantics) are areas within which EFL students have 
difficulty. A previous study by Nenotek et al. (2022) on 
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30 students in the fifth semester of the English Education 
Study Program at Universitas Kristen Artha Wacana, 
Indonesia, showed that students faced difficulties in 
essay writing. Those difficulties were related to aspects 
of academic writing, namely content, organization, 
discourse, and mechanics. 

Several studies revealed that one component that 
students should develop to have good writing is cohesive 
devices (Albana et al., 2020) since there is a strong 
relationship between knowledge of cohesive devices and 
writing skills (Islami et al., 2022). The use of grammatical 
cohesion devices can develop the quality of students’ 
writing. It can also create a relationship and connectedness 
between one element and another in the text (Rudiana, 
2021). So, the lack of knowledge or understanding of 
cohesive devices, for example, misusing the devices, will 
lead to poor writing (Aqmarina, 2020; Ariyanti & Fitriana, 
2017; Ludji et al, 2022; Nilopa et al., 2017; Nindya & 
Widiati, 2020; Prasetyaningrum et al., 2022). This might be 
a challenging task for English teachers, especially for non- 
native English teachers, to increase learners’ proficiency in 
using cohesive devices. It also has to be admitted here that 
the big problem may be not only the students but also the 
teachers themselves, as found by Hung et al. (2021) when 
comparing native and non-native English teachers in using 
cohesive devices in their writing. 

Cohesive devices are the use of certain words and 
expressions that function to link the sentence together. 
Cohesive devices make a text coherent. According to 
Connor (1996), cohesive devices are words or phrase, 
which are used as indicators to the readers to connect with 
what has already been stated or soon will be stated. 
Besides, cohesive devices are easy to identify (Salkie, 
1995). The cohesive devices consist of grammatical and 
lexical elements in the text. Grammatical cohesions are 


subordinate conjunctions, coordinating conjunctions, 
adverbial connectives, and implicit connectives (Klimova & 
Hubackova, 2014). Subordinate conjunctions show 


temporal (when, as soon as), causal (because), concessive 
(although), purpose (so that, in order), and conditional (if). 
Common coordinating conjunctions are and, but, and or. 
Adverbial conjunctions are sentence-modifying adverbs 
that express a discourse relation, for example, however, 
therefore, then including prepositional phrases like as a 


result, in addition, or in fact. Implicit connectives are 
intended to capture the connection between two sentences 
appearing in adjacent positions. Halliday and Hasan (1989) 
introduce five major divisions of cohesive devices in 
English. These are reference, substitution, ellipsis, 
conjunction, and lexical cohesion. Reference, substitution, 
ellipsis, and conjunction are classified under grammatical 
cohesion; while reiteration and collocation are classified 
under lexical cohesion. So, they were of the opinion that 
analysis of cohesive devices could be used as a means to 
assess writing. 

Given the above-mentioned, it is important to know 
how EFL learners apply cohesive devices to build cohesion 
in their writing. This paper focused on students’ writing 
ability, particularly grammatical cohesion, including 
substitution, conjunction, ellipsis, and conjunction. 
Moreover, it aimed to spot the areas of difficulty and the 
related factors in Indonesian EFL learners while applying 
cohesive devices. 


2. Methodology 


2.1. Research design 


This research employed qualitative data analysis of 
data. The qualitative approach could provide the chance for 
researchers to analyze the data in-depth, particularly since 
this study involved written texts as the main source of data 
(Murtiana, 2019). 


2.2. Participants 


There were 100 students in the English Education 
Study Program at universities in Kupang, Indonesia. The 
participants were EFL learners and were planning to be 
English teachers. 


2.3. Instruments 


Students were examined using a sequence of pictures 
and a fill-in-the-blank test. The sequence of pictures 
consisted of six pictures displayed in series to students. 
Fill-in-the-blank tasks contained seven topics of wiring 
with several missing words (Table 1). 


Table 1. 
Fill-in-the-blank Task Used as an Instrument 
no Title of fill-in-the-blank tasks Resources 
The life of Mary Reibey ; 
1 eA English plus 4 
Fishing up a great island i 
2 Narrative English plus 4 
3 BAe: i Pritain Look ahead: English course 3 for senior high school 
Argumentative 
4 Litter is a problem in our City Changing times, changing tenses 
5 Making fried rice E G 
Procedure 
Our House i 
6 Descriptive English plus 4 
7 Handicap people do useful work Changing times, changing tenses 


66 


Benu NN et al. Journal of Contemporary Language Research. 2022; 1(2): 65-70. 


TA George’s Diary 


Figure 1. 
A Sequence of Pictures. Source: Pictures for Writing (Stephens, 1998) 


2.4. Procedure 


To begin the study, the fill-in-the-blank tasks were 
given to the students. In the next step, they were asked to 
write down the sequencing pictures into a story using the 
proper cohesive devices, such as reference, substitution, 
conjunction, or ellipsis (Figure 1). 

A short introductory paragraph was provided as 
follows: My name is George although I am busy but it is good 
to write my own diary. The last Saturday morning was my 
school trip. We set off at This short introduction aimed 
to lead respondents’ opinions towards the text. 

After students took part in the tasks, cohesive devices 
were identified and tabulated by the researchers. This 
study concentrated on the frequency of cohesive devices, 
including reference, conjunction, substitution, and ellipsis, 
acting as grammatical cohesion. The second step was 
interpreting learners’ ability to use English cohesive 
devices to find out the cause of cohesion mastery. 


3. Results and discussion 


A paragraph’s coherence is crucial for the ideas to flow 
naturally and for the reader to comprehend the steps of the 
story without any difficulty. Coherence is indicated by the 
use of appropriate transition signals, such as first, although, 
then, and finally, as well as pronouns. Moreover, the 
relationship between the ideas is shown using transition 
phrases, such as first of all, for example, in conclusion, as a 
matter of fact, the next, in other words, and on the contrary. 

Transition signals are words or phrases that connect 
paragraphs or sections in writing. They function to show 
the relationship between one part and another. Transition 
signals can be used in both written and spoken contexts, 


such as narratives and speeches. The use of transition 
signals is very useful for building a better understanding of 
readers or listeners. Transition words help readers or 
listeners understand the flow to be conveyed. Transition 
signals become a bridge that also makes a series of 
sentences not bland and boring. 

The findings of the current study indicated that all 
students were not aware of or able to make use of their 
composition flow smoothly. The distribution of frequency 
on the use of each category is figured in Table 2. 

As can be seen, conjunction is the most to appear in 
students’ writing, followed by reference and substitution. 
The similar phenomena of the students’ writing of the 
sequences of pictures showed the dominant grammatical 
cohesive devices used were reference and conjunction. 
References, such as he, she, it, her, and him, and 
conjunctions like after that, and, and but were used the 
most, followed by substitution. In the current study, there 
was a highly frequent substitution used for place. 

Nindya et al. (2020) and Seken and Suarnajaya (2013) 
also reported reference and conjunction as the most 
frequent cohesive devices used by Indonesian EFL learners 
in their argumentative essays. Regarding Halliday and 
Hasan’s (1989) cohesion taxonomy, references cover 
personal, demonstrative, and comparative references. 

Figure 2 provides a better illustration of Indonesian EFL 
learners’ use of cohesive devices. 

Based on the result of the respondents’ contribution 
towards cohesive devices, the sixth-semester students’ 
knowledge of cohesive grammatical devices in writing 
subjects related to reference and conjunction stood out, 
compared to ellipsis, which was few in number. In fact, 
none of the students were into using ellipsis. Considering 
the composition learners wrote based on the pictures, it 


Table 2. 
The Use of Cohesive Devices in Students’ Writing 
Cohesive devices 

ade eels Ue a Reference Substitution Conjunction Ellipsis poe 
Total 853 382 885 0 2120 
Average 8.53 3.82 8.85 0 21.2 
Minimum 4 2 5 0 all 
Maximum 12 9 12 0 29 
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Substitution 


reference 


conjunction ellipsis 


cohesive devices contribution 


m average min m max — Linear (max) 


Figure 2. 
The Use of Cohesive Devices in Students’ Writing 


was found that they avoid using ellipsis. These are the 
students’ examples of cohesive devices’ contributions. 

“aa It was so nice that we can take free air.... we ride a 
horse but he falled from horse . It was hurt... return to camp 
to give him medecine.... it was unforgetable experience...” 

Another device was the conjunction (but, and, because, 
but, although, so, after that). For example, 

“a Saturday night....... we make fire... before sleeping, 
we built camp because it was cool in the night.... and make 
but one of my friends got accident....”. 

On the other hand, students seemed to be familiar with 
the use of conjunction even though they were not able to 
classify the types, such as additive, adversative, clausal, and 
temporal. The cohesive devices of substitution used were 
there and that place to replace the word castle. At the time 
to substitute Sunday afternoon. For example, “Sunday 
afternoon, we arrived at the beach. We all so happy at the 
time...... ”. 

The analysis of students’ ability to use cohesive devices 
in this study indicated that students were familiar with 
reference, conjunction, and substitution. Meanwhile, 
ellipsis did not appear in their writing task. In fact, learners 
avoided using ellipses. Avoidance is a common strategy 
used by L2 language learners when they have insufficient 
knowledge about the about grammatical rules and lexical 
items. As Modhish (2012) reported, some learners are 
afraid of making mistakes, so they are reluctant to apply 
unfamiliar cohesive devices that they have never used 
before. 

There were some similar features among all 
respondents’ use of cohesive devices in terms of cohesive 
devices while they created the story according to six 
sequencing pictures. First, ellipses were missed in their 
writing. Second, the least frequent cohesive device was 
substitution. Based on the interview with the lecturers and 
students, it was found that ellipsis was not taught in 
writing course although it was learned in discourse 
analysis. Moreover, substitution was almost similar to 
ellipsis, which could justify why the students failed to use 
this cohesive device. 
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This argument depends on the readers’ point of view. It 
is said that the scope of discourse is wider than other 
subjects or disciplines. Even so, it must be understood that 
discourse is formed from clauses or sentences that meet 
the grammatical requirements and other discursive 
requirements. Grammatical requirements in discourse can 
be fulfilled if that discourse already built what is called 
cohesion; that is, there is a harmonious relationship 
between elements in the discourse. The cohesiveness will 
result in coherence, which is the flow of the idea. A 
discourse can be said to be good if the relationship 
between the sentences is cohesive and coherent. For 
example, ellipsis can be used as a marker of grammatical 
cohesion, namely the omission of the word or group of 
words due to the efficiency of language and ease of 
understanding language. So, it must be a topic in teaching 
writing that students or writers must master. 

Students’ ability to produce a paragraph that fulfills the 
principle of cohesion and coherence has seemed to be a 
hard task for students. There are various obstacles that 
students may face in learning to write in class. Students’ 
vocabulary is one of the factors in their writing ability. In 
other words, the number of words that students master 
affects their ability to use cohesive devices in their writing. 
In addition, poor English structure seems to be influenced 
by students’ first language because grammatical cohesion 
is related to grammar. Grammatical cohesion tends to be 
bound by rules or grammar; therefore, students are 
required not only to have mastery of vocabulary but also 
knowledge of rules in the grammar of a language. Low 
mastery of this causes the use of grammatical cohesion to 
be lower. This means that students’ English competence is 
low. This situation seemed to be common to foreign 
language learners as also found by Nindya and Widiati, 
(2020). Their study revealed that the lack is caused by the 
intra-lingual transfer factor. The intra-lingual transfer is 
the lack of a language learner in applying the grammar 
rules of the target language. 

Apart from students, the teacher is one of the factors that 
cause students’ writing skills to be low. Learning to write 
should make students practice. The seriousness of the 
teacher or lecturer in handling this subject can affect 
students’ writing abilities. Students are often not provided 
with a proper assessment in terms of writing ability. Student 
writing results are sometimes only assessed by the number 
of paragraphs produced, the neatness of the writing, and 
other non-essential factors. Such an assessment is clearly not 
an assessment that functions to build students’ writing skills. 
On the contrary, it can destroy students’ real writing 
abilities. In addition, the lack of ability in terms of providing 
various appropriate writing strategies to students is another 
factor that contributes to the student’s writing skills. The 
teacher or lecturer seems to think that writing is a difficult 
job, so if students have written, even though the results are 
not good, they are considered to have fulfilled the expected 
competencies without giving direct assistance to students to 
develop their writing skills. On the other hand, there are also 
those who think writing is an easy job so that even without 
guidance students can already write. This condition is of 
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course not appropriate because students must be guided to 
write step by step according to the writing process itself. 
Through such learning, students will know exactly their 
weaknesses while writing and, on this basis, will improve 
them to produce better writing. It means that feedback from 
the lecturer is a necessity to improve the students’ writing. 
Therefore, in learning to write, it is very important to 
strive for improvements in the teaching and learning 
process by considering reducing student dependence on 
lecturers so that students become independent and active. 
Moreover, it is necessary to monitor the writing 
improvement process systematically, where monitoring 
can guarantee product quality. Finally, there needs to be 
evidence of the process and learning outcomes that are 
neatly stored and easy to find again. For this reason, an 
integrated learning model is needed between teaching and 
learning activities and the assessment used where in the 
assessment, there must be effective feedback, both in terms 
of results and student responsibility. This can be done 
through the application of an integrated electronic 
portfolio assessment with the process approach used. 


4. Conclusion 


The findings and discussions of the use of cohesive 
devices show that students are excellent and familiar with 
reference and conjunction. It is indicated by the highest score 
of reference used. It appears most in two types of tests, 
namely fill-in-the-blank and sequences of pictures. The most 
frequently used grammatical device after the reference is the 
conjunction, while substitution and ellipsis show a very low 
result. It might be assumed that the respondents do not 
recognize and are familiar with it, as well as ellipses which 
are considered inaccurate. Although they understand the use 
of substitution and ellipsis as cohesive devices, they lack 
practice in writing subjects, so they are not used to writing a 
composition with those devices. Therefore, the students need 
to know more about the use of substitution and ellipsis in 
writing a composition and written discourse analysis 
research, which can be a further research topic. The lecturer 
introduces more substitution since these devices are similar 
in reference. The lecturer must develop a strategy so that the 
students are able to recognize and understand all elements of 
writing, including types of cohesive devices. This paper 
contributes as information or reference for teachers and 
lecturers in writing classes that the mastery of cohesive 
devices is important to consider. 


Declarations 


Competing interests 


The authors declare that they have no competing 
interests. 


Authors’ contribution 


Naniana N. Benu designed the study and wrote the 
manuscript. Piter Baun performed the statistical analysis. 


69 


Norci Beeh collected the data and wrote the manuscript. 
Seprianus A. Nenotek collected the data and wrote the 
manuscript. All authors checked and confirmed the final 
draft of the manuscript before submission to the JCLR 
journal. 


Funding 


This research was not financially funded. 


References 


Albana, H. H., Marzuki, A. G., Alek., & Hidayat, D. N. (2020). Cohesive 
devices in student’s writing (A discourse analysis on argumentative 
text). Jurnal Pendidikan Humaniora, 8(1), 6-11. 
http://journal.um.ac.id/index.php/jph/article/view/13632/6156 

Alisha, F., Safitri, N., & Santoso, I. (2019). Students’ difficulties 
in writing EFL. Project. 2(1), 20-25. 

Aqmarina, A. (2020). The exploration of cohesive devices in synopsis 
writings produced by English study program students Of Universitas 
Gadjah Mada. SALEE: Study of Applied Linguistics and English 
Education, 1(1), 51-66. https://doi.org/10.35961/salee.v1i01.73 

Ariyanti, A. & Fitriana, R. (2017). EFL students’ difficulties and needs in essay 
writing. International conference on teacher training and education 2017 
(ICTTE 2017). Advances in Social Science, Education and Humanities 
Research, 158, 111-121. https://doi.org/10.2991 /ictte-17.2017.4 

Blaxell, G., & Spence, B. (2001). English plus 4. Horwitz Martin Education. 

Benu, N. N. (2018). Code switching in EFL classroom (A case study at a 
state senior high school in Kupang). Exposure Jurnal, 7(2), 150-160. 
https://doi.org/10.26618/exposure.v7i2.1502 

Bulqiyah, S., Mahbub, M. A., & Nugraheni, D. A. (2021). Investigating 
writing difficulties in essay writing: Tertiary students’ perspectives. 
English Language Teaching Educational Journal, 4(1), 61-73. 
https://doi.org/10.12928/eltej.v4i1.2371 

Connor, U. (1996). Contrastive rhetoric: Cross cultural aspects of second 
language writing. Cambridge: Cambridge University Press. 

Febriani, T. N. (2022). Writing is challenging: Factors contributing to 
undergraduate students’ difficulties in writing English essays. Erudita: 
Journal of English Language Teaching, 2(1), 83-93. 
https://doi.org/10.28918 /erudita.v2i1.5441 

Greenbaum, S., & Nelson, G. (2002). An introduction to English grammar, 
2»4 edition. Pearson Education. 

Halliday, M. A. K., & Hasan, R. (1989). Language, Context, and Text: Aspects 
of language in a social-semiotic perspective.Oxford University Press. 

Hung, B. P., Quang, N. N., Nguyen, L. T., & Viet, N. T. (2021). A cross- 
linguistic approach to analysing cohesive devices in expository 
writing by Asian EFL teachers. Language, Linguistics, Literature the 
Southeast Asian Journal of English Language Studies, 27(2), 16-30. 
http://doi.org/10.17576/3L-2021-2702-02 

Islami, K. H., Saleh, M., & Bharati, D. A. L. (2022). The use of cohesive 
devices in descriptive text by English training participants 
at PST. English Education Journal, 12(1), 96-103. 
https://journal.unnes.ac.id/sju/index.php/eej/article/view/49052/2 
1169 

Klimova, F. B. & Hubackova. S. (2014). Grammatical Cohesion in 
Abstracts. Procedia - Social and Behavioral Sciences, 116, 664-668. 
https://doi.org/10.1016/j.sbspro.2014.01.276 

Lestari, D. M. (2020). An analysis of students’ difficulties in writing 
undergraduate thesis at English education program of 
Muhammadiyah University of Bengkulu. Premise: Journal of English 
Education and Applied Linguistics. 9(1), 17-29. 

Ludji, I., Hambandima, E. S. N., & Christiani, Y. N. (2022). Cohesive devices 
used in students’ argumentative essay; A discourse analysis. VELES: 
Voices of English Language Education Society, 6(1), 14-24. http:// 
doi.org/10.29408 /veles.v6i1.4969 

Modhish, A. S. (2012). Use of discourse markers in the composition 
writings of Arab EFL learners. English Language Teaching, 5(5), 56- 
61. https://doi.org/10.5539/elt.v5n5p56 

Moses, R. N., & Mohamad, M. (2019). Challenges faced by students and 
teachers on writing skills in ESL contexts: A literature review. Creative 
Education, 10, 3385-3391. https://doi.org/10.4236/ce.2019.1013260 


Benu NN et al. Journal of Contemporary Language Research. 2022; 1(2): 65-70. 


Murtiana, R. (2019). An analysis of interlingual and intralingual errors in 
EFL learners’ composition. Journal of Educational Studies, 4(2), 204- 
216. http://doi.org/10.30983/educative.v4i2 

Nenotek, S. A., Tlonaen, Z. A, & Manubulu, H. A. (2022). Exploring 
university students’ difficulties in writing English academic 
essay. Al-Ishlah: Jurnal Pendidikan, 14(1), 909-920. 
https://journal.staihubbulwathan.id/index.php/alishlah/article/view 
71352 

Nenotek, S. A., & Benu, N. N. (2022). The use of technology in teaching 
and learning (case study in two state schools in Kupang, Indonesia 
during the Covid-19 Pandemic). Randwick International of 
Education and Linguistics Science Journal, 3(2), 249-255. 
https://doi.org/10.47175/rielsj.v3i2.452 

Nilopa, L. M., Miftah, M. Z., & Sugianto, A. (2017). Cohesive devices (CDs) 
In expository essay written by Indonesian students of English as a 
foreign language (EFL). Premise Journal, 6(2), 54-68. 
https://ojs.fkip.ummetro.ac.id/index.php/english/article/viewFile/1 
003/751 

Nindya, M. A., & Widiati, U. (2020). Cohesive devices in argumentative 
essays by Indonesian EFL learners. Journal on English as a Foreign 
Language, 10(2), 337-358. https: //doi.org/10.23971 /jefl.v10i2.1949 


70 


Patel, M. F., & Jain, P. M. (2008). English Language Teaching. 
publisher & distributors. 

Peterson, P. W. (1980). Changing times, changing tenses: A review of the 
English tense system. U. S. Information Agency. 

Prasetyaningrum, A., Asrobi, M., Surayya, S. A, & Fikni, Z. (2022). 
Grammatical cohesion in students’ undergraduate thesis. Premise: 
Journal of English Education and Applied Linguistics. 11(2), 297-315. 
https://doi.org/10.24127/pj.v11i2.4744 

Richards, J. C, & Schmidt, R. (2010). Longman Dictionary of Language 
Teaching and Applied Linguistics (4 edition). Longman Pearson. 

Rudiana. R. (2021). The realization of grammatical cohesion devices in EFL 
students’ argumentative essays. Journal of Applied Linguistics and 
Literacy, 5(1), 101-108. https://jurnal.unigal.ac.id/jall/article/view/4975 

Salkie, R. (1995). Text and discourse analysis. Routledge. 

Seken, K., & Suarnajaya, W. (2013). An analysis of the cohesion and 
coherence of students English writings at the second grade of Sman 1 
Labuapi West Lombok. Jurnal Pendidikan Bahasa Inggris Indonesia, 1. 
https://doi.org/10.23887 /jpbi.v1i0.735 

Stephens, M. (1998). Pictures for Writing: Book 1. Longman Group Limited. 

Sudarwati, T. M., & Grace, E. (2006). Look ahead: English course 3 for 
senior high school. Airlangga. 


Sunrise 


